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“Unpacking the Notion of Culture in EFL Education”

Jeremie Bouchard (Hokkai-Gakuen University)

Recent MEXT policy discourse has currently begun to emphasize the development

of learners’ intercultural communicative competence (ICC) in foreign language

education. Central to this initiative is a need for EFL teachers to integrate the complex

and often misunderstood notion of culture in their everyday teaching. In this

presentation, I attempt to answer three guiding questions: Why should EFL education

concern itself with the teaching of culture?

How should the concept of culture be

conceptualized within EFL education? What classroom activities are appropriate for the

teaching of culture? Answers to these questions are drawn from sections of my book
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titled “Ideology, Agency, and Intercultural Communicative Competence: A stratified look
into EFL education in Japan”, published by Springer in 2017.
WFIEFEE 2
“Partial Extensive Reading Program Using the M-Reader System”
Akira Iwata (Hokkaido Musashi Women’s Junior College)

This classroom research investigates the potential effectiveness of a partial
extensive reading program for less proficient and less motivated English as a Foreign
Language (EFL) learners enrolled in a first year non-English major course in a women’s
college. A total of 39 learners engaged in an in-class extensive reading for 20 minutes
followed by a 10-minute classroom reporting session. They are encouraged to read at
least 10,000 words during one semester. The materials mainly included graded readers
with various topics and levels. The participants filled in a simple book report and
tackled comprehension quizzes using the MReader system. The post-questionnaire
survey and follow-up interviews revealed that the course could successfully alleviate the
learners’ mental burdens for English learning, create a good atmosphere for peer
cooperation, and provide opportunities to enhance students’ responsibility as

autonomous English learners.
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“Exploring the Use of I don’t know in Online Forums for Learning a Language”
Ami Sato (Lancaster University, Graduate student)
In this paper I will describe the purposes of using ‘I don’ tknow’ in the context
of online language learning forums by looking at the participants’ usage of the phrase
in advice seeking and giving interactions from a perspective of politeness. The data is
based on comments of threads posted to two public forums between 2011 and 2014,
where the participants voluntarily join and help each other in learning a language. 1
examined the data quantitatively and qualitatively drawing on Spencer-Oatey’ s (2008)
rapport management model. The result of quantitative analysis shows that the most
frequent four-word expression in both forums is ‘Idon’ t know’ and the qualitative
analysis indicate that the participants used this phrase not only to declare their lack of
knowledge but also to construct their identities and manage interpersonal aspects of
their communication. I will suggest pedagogical implications for teaching with ICT in

relation to EFL/ESL education.
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“An Experimental Academic Writing Course Involving Media Literacy and
News Production”
Sarah Richmond (Hokkaido Bunkyo University)
Aiko Sano (Hokkaido Bunkyo University)
This paper will serve as a report on a cross-curricular academic writing course that
attempted to combine a variety of writing genres with media literacy and news production.
During a required second year course at a university in Hokkaido, students were asked to
produce their own newspapers over a 15 week period, either in groups or on an individual
basis. They were free to choose their own themes, as well as decide on whether to write a
fictional or factual paper. The themes chosen by students were varied and included a paper
on Ainu culture, one called Space Times, and another that focused on a world run by cats.
The students received lectures on various newspaper writing styles such as front page news,
editorials, features, sport reporting, photojournalism and business writing. They then
replicated each style while producing their own original articles based on their theme.
Students were required to also read articles from news sources such as The New York Times,
The Guardian, and The Japan Times in order to evaluate how journalists approach each
genre, as well as how to evaluate journalistic integrity. In this age of fake news and
unverified reporting, this served as a way to increase the critical literacy of the students
through hands-on production of their own media. At the end of the course, students shared
their newspapers in the form of a poster presentation, and a short explanatory speech on
what they had written. This report will also include the students’ reflection on the course, and

will discuss the effect of such courses on the motivation of students with regards to writing.
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“The Indirect Effects of Testing: Can Poor Performance in a Vocabulary Quiz Lead to
Long-Term L2 Vocabulary Retention?”
Kohei Kanayama (Sapporo Otani High School)
Kiwamu Kasahara (Hokkaido University of Education)

It has been believed that good performance in a test contributes to subsequent
high retention of the tested items while poor performance does not. Recent studies have
sought to find the optimal way to make up for this poor performance, and have indicated
that giving the subsequent learning session soon after the test is one such way. The
present study is different from previous studies in that we used L1-L2 word pairs to
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examine whether restudying immediately after the failure in the test is useful for
long-term retention. This study found that a restudy session soon after poor
performance in the test enhanced long-term L2 vocabulary retention because learners
benefited from the indirect effects of testing. Thus, English teachers should take such
effects into consideration when organizing vocabulary quizzes and restudy sessions.
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“Creating Effective Tests that Can Improve Students’ English Proficiency: Theory and
Practice”

Kiwamu Kasahara (Hokkaido University of Education)
Rintaro Sato (Nara University of Education)
In the Japanese English as a foreign language (EFL) situation where there is no
practical need to use English in our daily life, most of the students in junior and senior
high school are studying English for tests, either regularly scheduled tests (teikikousa)
or entrance examinations. Thus, tests have definitely a great impact on what and how
to teach and learn English, or we can go so far as to say, tests can dominate teaching
and learning. With this in our mind, tests are supposed to be made so that they can

assess students’ English abilities accurately as well as improving students’ English
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proficiencies. However, as Wakabayashi and Negishi (1993) claimed more than two
decades ago, English tests in Japanese schools and entrance exams are far from
flawless: They are not measuring knowledge, skills, and abilities in English accurately,
sometimes giving harmful backwash effect. Since their strong claims (Wakabayashi &
Negisi, 1993), we have seen rapid progress in the testing theories and assessment.
However, in practice, we have not yet seen a development in regularly scheduled tests in
school and some (many?) entrance exams. There is a definite need to improve the
quality of tests now.

In creating tests that can measure abilities well, effectively improving students’
English skills, we have to pay great attention to “validity”, ‘reliability”, “practicality”
and “backwash effect”. In the WS style presentation, presenters discuss: these basic
principles in creating tests; consider how teachers should measure students’

communicative abilities in English: various types of question formats. In addition,

presenters and the audience have discussions after analysing some test-items and

questions.
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