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“Towards the Alleviation of Language Anxiety: A Mixed Method Study”
Satomi Fujii (Hokkaido University)

Language anxiety is a psychological construct that affects the learning of a second
or foreign language. Over the literature, the negative impact of language anxiety on
language learning has been established (e.g., Aida, 1994; Alrabai, 2014; Horwitz,
Horwitz & Cope, 1986), therefore it is essential to alleviate student language anxiety. In
this study, a semi-structured interview and a questionnaire survey was performed
targeting both high-anxious and low-anxious students, and a classroom intervention
employing anxiety-reducing strategies was implemented. Participants were 7
high-anxious and 4 low-anxious students extracted from the 48 Japanese EFL students.
Interview revealed student anxiety sources as, fear of negative evaluation from others,
underestimation of one’s ability, and fear of interacting with peers. The anxiety scores of
these 11 students decreased significantly after the intervention. In addition, 7
high-anxious students’ anxiety reduced significantly, on the other hand, 4 low-anxious

students’ anxiety reduced as well but did not reach significance.

WFFEFEF 2
“An Investigation into L2 Learners’ Self-Efficacy in Digital Literacy”
Ivy Chuhui Lin (Hokkai-Gakuen University (£7>)

Digital literacies are a set of skills that include critical thinking, creativity and the
ability to communicate through the network of digital technology (Dudeney, Hockly &
Pegrum, 2013). With the increasing demands of task-based-learning that require the
use of information computer technology (ICT) in college language learning settings,
English language learners (ELLs) need to be equipped with these skills in order to
succeed.

This investigation seeks to identify incomplete L2 digital literacies by comparing
ELLs L1 and L2 digital literacies. 110 Japanese college students cooperated in a
survey-based investigation. The survey asked ELLs to self-rate their digital literacies in
the areas of information, reproduce, language, and connection literacy (Eshet-Alkali, &
Amichai-Hamburger, 2004; Pegrum, 2011) in both Japanese (L1) and English (L2). In
this presentation, I will report the survey responses and suggest pedagogical

approaches that facilitate the needs of L2 digital literacies.
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WFFEFEE 1
“Centrally Prescribed University ESL Curricula: The Role of Teacher, Active Learning,
and Students”
Jon Thomas (Sapporo International University)

In Japanese university-level ESL courses, matters like course curricula, lesson
material and approach have traditionally been left to instructor. Recently however,
universities are increasingly opting for centrally prescribed curricula. Assuming
unified learning objectives, tasks and evaluations maximize efficacy, administrations
are creating ESL programs and/or coursework independent of instructors who deliver
them. Aspects frequently associated with and included in coursework such as active
learning, CLIL, and ICT continue, although the implications those have within a
prescribed curriculum have been slow to emerge. Questioning not the validity but the
practicality of theoretical foundations underlying such curricula, this research aims to
deconstruct the reality that accompanies their implementations through case study on a
first-year university English communication skills course. The research question “how
does a centrally prescribed curriculum impact teachers, students and learning process?”
examines if teacher-created materials, active learning, and teacher flexibility can be

effective in reaching the extensive yet definitive learning aims.



WFFEFES 2
“How Much Do You Agree? Evolving Opinions”
Toshihiko Kobayashi (Otaru University of Commerce)
Jeremie Bouchard (Hokkai-Gakuen University)

Ongoing Japanese educational policy reforms related to Japanese tertiary
education are principally aimed at transforming Japanese university students into
multilingual individuals with strong intercultural communication skills, who can
express their views and compete on a global stage. In a policy document entitled “The
frontier within: Individual empowerment and better governance in the new
millennium” (CJGTC, 2000), policy makers emphasize global literacy, which combines
mastery of information technology, of English as the international lingua franca, and of
communication skills i.e. the ability to express oneself clearly and to debate a range of
1ssues persuasively in a variety of languages. In response to these growing educational
needs, many Japanese universities are attempting to develop new curricula aimed at
developing learners’ language proficiency and critical thinking abilities.

The textbook How Much Do You Agree? to be published in February 2019 by
Sanshusha provides valuable information and resources for university teachers and
students. Catering to students of low-intermediate to advanced levels, this textbook
allows learners to (a) learn about a broad range of issues which affect their lives, (b)
develop strategies for shaping arguments, support and defend them, (c) sharpen their
critical thinking skills and worldviews, and (d) expand their knowledge of, and
competence in using, topic-specific language forms. This textbook is unique also because,
at three different points in each unit, students are able to map out the evolution of their
views towards a topic of debate using a 6-point Likert scale. This allows them not only
to develop increasingly complex opinions in light of new information and peer feedback,
but also understand how their opinions evolve over time.

In this presentation, the co-authors will outline the main features of the textbook,
justify its overall approach by drawing from up-to-date SLA research, and suggest

possibilities for the classroom.
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